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  ABSTRACT 

Keywords: ChatGPT, 

Writing Skill, 

Language Learning 

The research was conducted at Ho Chi Minh City University of 

Physical Education and Sports (HCM UPES) to bridge the gap about 

the application of AI tool - ChatGPT in students’ practice of writing 

skills in the physical education university context. The study tried to 

apply ChatGPT in a seven-week writing practicum. The researcher, 

who is also the lecturer in charge of English module two, introduced 

and guided students to use ChatGPT when they conducted their 

writing task in four units. Students then answered the questions in 

the survey and took part in face-to-face interviews about using 

ChatGPT when they practiced writing skills. Data for the research 

was collected from students’ test results (before and after ChatGPT 

was put into use), students’ feedback through surveys and face-to-

face interviews. The results showed that using ChatGPT positively 

affected UPES students’ practice of writing skills. This result created 

more motivation for lecturers to conduct further research and 

introduce and apply AI technologies to students in their teaching 

practice. 

 

 

 

 

 

 

 

 

 

Introduction 

In the era of Industry 4.0, “numerous technology tools are introduced to support the learning 

and teaching process” (Tran, 2024, p. 1), and the incorporation of AI into contemporary digital 

learning systems has brought about an innovative approach to education, transforming 

conventional methods. De la Vall and Araya (2023) provided examples of typical AI tools that 

can support English language learning, categorized into three groups based on their own 

purposes and features: Google Translate (machine translation tools), Duolingo (language 

tutoring systems), and OpenAI’s GPT-3 (language generation systems). Among these tools, 

ChatGPT, an AI-powered language model, is “a powerful tool that helps students improve their 
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writing skills” (Abdullayeva & Musayeva, 2023, p. 62).  

Research has examined the application of ChatGPT and similar AI technologies in higher 

education, highlighting the growing interest in their use (Rawas, 2024; Firat, 2023; Iskender, 

2023). The advantages of utilizing ChatGPT for practicing English writing include “helping 

students generate ideas” (Mubaroq, Kamalia, & Zenico, 2024, p. 180); “boosting motivation 

and engagement among self-directed learners" (Firat, 2023, p. 1); serving as a resource that 

supports the processes of planning, translating, and evaluating” (Levine et al., 2024, p. 10); and 

fostering “motivation, self-efficacy, engagement, and a tendency for collaborative writing” 

(Teng, 2024, p. 8). 

In addition to the benefits, studies have also identified drawbacks in using ChatGPT for writing 

practice. Kovačević (2024, p. 1) highlighted challenges, including “the risk of plagiarism, 

limited interactivity, algorithmic bias, and the potential suppression of creativity.” AlAfnan et 

al. (2023, p. 1) alerted that unethical use of ChatGPT by students could “result in diminished 

human intelligence and a loss of learning.” Chukwuere (2024, pp. 41-42) pointed out ChatGPT 

can generate false information, and students may neglect critical thinking and independent 

research skills due to “the risk of over-reliance on content generated by ChatGPT.” 

 

Literature review 

The effectiveness of AI tools in improving writing skills 

Artificial intelligence (AI) is defined as “computing systems that are able to engage in human-

like processes such as learning, adapting, synthesizing, self-correction and use of data for 

complex processing tasks” (Popenici et al., 2017, p. 2). Akgun and Greenhow (2021, p. 433) 

made some comparisons and analyzed other researchers’ definitions about AI gave out hers as 

“the technology that builds systems to think and act like humans with the ability of achieving 

goals.” 

A considerable number of studies suggest that AI tools can potentially enhance the writing 

proficiency of EFL learners. The study of Marzuki et al. (2023) investigated the impact of AI 

writing tools on the quality of student writing. The study results concluded that the use of these 

tools, such as Quill Bot, Word Tune, Jenni, ChatGPT, Paper pal, Copy.ai, and Essay Writer, had 

a positive impact on the students’ overall writing quality. Grammarly - one of the most accurate 

online grammar checkers in the world, according to Huang, Li, and Taylor (2020), is an 

effective tool for EFL students to improve their writing skills and for teachers to reduce their 

teaching workload. Rahman, Zulkornain, and Hamzah (2022) conducted a study that utilized 

Automated Writing Evaluation (AWE) to identify grammatical errors and enhance writing skills 

among students at Malaysian public universities. They also explored the students' perceptions 

of using AI software for improving writing skills. The study's findings revealed that students 

had a positive view of implementing AWE. Dong (2023) in her research assessed the 

effectiveness of AI-powered writing tools on students’ writing skills. The results indicated that 

the tool had a positive impact, demonstrated by significant improvements in students' writing 

scores from the pre-test to the post-test. Additionally, the tool was found to enhance the teaching 

process by offering timely, individualized feedback, promoting student engagement, and 
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improving grading efficiency.  

The drawbacks of AI tools in improving writing skills 

Besides the benefits that AI tools can provide in practicing writing skills, these tools also have 

drawbacks. Darwin et al. (2024, pp. 1-2) expressed concerns about AI’s limitations, 

highlighting issues such as “the lack of personalization, the potential to create echo chambers, 

and challenges in achieving nuanced understanding” when people excessively use this tool. In 

Lee, Davis, and Lee (2024) research, Korean university students are concerned about becoming 

overly reliant on AI-based tools and seeks assistance in developing their English writing skills. 

According to Alotaibi (2023, p. 3724), the key concern of using Grammarly- a software for 

“checking grammar and written context in English” (Hakiki, 2021, p. 100) is the risk of 

overreliance, which could weaken a writer's ability to learn independently and apply grammar 

rules. Relying solely on Grammarly's suggestions might lead to errors if the tool provides 

contextually incorrect or overly aggressive corrections, potentially altering the intended 

meaning. Additionally, Grammarly's support for specialized writing styles, such as technical or 

academic writing, is limited, and it may overlook important stylistic or structural issues. Privacy 

concerns also arise, as the text checked by Grammarly could be stored or accessed by the 

platform.  

The effectiveness of ChatGPT in students’ practice of English writing skill 

ChatGPT is “a recently developed conversational chatbot created by OpenAI” (Lo, 2023, p. 1). 

There is research that has proved ChatGPT is an effective tool to help their students in their 

practice of writing skills. Wahyuddin, Hasman, and Ramadhani Idris (2023) conducted a study 

on the application of ChatGPT in teaching writing skills for university students. By comparing 

the results of the pre-test (when ChatGPT was not applied) and the post-test (when ChatGPT 

was applied), the authors presumed that using ChatGPT in class helped students “be creative in 

enhancing and developing their English language skills, especially in writing.” Arbi’s research 

(2023, p. 77) confirmed the key benefits of using ChatGPT in an EFL setting include improving 

overall language proficiency and specific skills like grammar, vocabulary, syntax, and the core 

areas of writing, listening, speaking, and reading . Baskara (2023, pp. 46-49), listed out benefits 

of using ChatGPT in English writing class such as “provide personalized feedback and support 

for student; engage and motivate learners through natural language capabilities; support the 

development of language skills.” According to Su, Lin, and Lai (2023, pp. 6-9), outline 

preparation, content revision, post writing proofreading and reflection are tasks that ChatGPT 

can effectively help the learners to do. ChatGPT can help to support the prewriting, during-

writing and post-writing phases. In the context of Vietnam education, Ho (2024) conducted 

research with 120 I.T. students in Vietnam who were learning English as a nonspecialized 

subject. The researcher concluded that the students had positive attitudes towards the use of 

ChatGPT in their English learning and practicing writing skill. 

The drawbacks of ChatGPT in students’ practice of English writing skill 

Even though ChatGPT offers benefits for enhancing students’ writing skills, this tool has certain 

limitations. Zebua and Katemba (2024, p. 114) argued that ChatGPT could potentially obstruct 

the growth of important writing abilities, including critical thinking, creativity, and originality. 
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They explained that when students extensively use AI-powered tools like ChatGPT to generate 

ideas and write texts, they may become less dependent on their own thinking, which could 

weaken their ability to think independently and be innovative. Barrot (2023, p. 4) raised concern 

that teachers might find it difficult to distinguish between a student's original work and content 

generated by ChatGPT, as this tool can create unique material that “may not be detected by 

online plagiarism checkers.” 

The setting of teaching and learning English at UPES 

While previous studies have explored the role of ChatGPT in language learning, there is a 

remarkable gap in research examining their effectiveness in physical education and sports 

contexts, where writing skill is not typically emphasized. The researcher of this research, a 

lecturer of English at Ho Chi Minh City University of Physical Education, conducted this 

research to contribute to the research literature on the topic of the effectiveness of ChatGPT in 

students’ practicing writing skills. This research was conducted at Ho Chi Minh City University 

of Physical Education and Sports, a public institution dedicated to training qualified physical 

education teachers for all educational levels, from preschool to high school, as well as for sports 

training centers. However, the unique environment of this university presents certain challenges 

in English instruction. Specifically, students' English proficiency remains low, and the teaching 

facilities have not kept pace with societal advancements. This situation significantly impacts 

teaching and learning at the university, where lecturers rely on traditional methods that 

emphasize grammar and reading comprehension. Despite these challenges, students must meet 

an English proficiency standard of level 3/6 (B1) according to the European Reference 

Framework upon graduation (UPES, 2024; MOET, 2014). The Common European Framework 

of Reference for Languages: Learning, Teaching, Assessment (CEFR), published in 2001 by 

the Council of Europe is the document that “provides a common basis for the elaboration of 

language syllabuses, curriculum guidelines, examinations, textbooks across Europe” (Council 

of Europe, 2001). People who meet the B1 standard according to this framework will be 

recognized as "Independent User", and are considered to have the ability to “understand the 

main points of clear standard input on familiar matters regularly encountered in work, school, 

leisure; deal with most situations likely to arise whilst travelling in an area where the language 

is spoken; produce simple connected text on topics which are familiar or of personal interest; 

describe experiences and events, dreams, hopes and ambitions and briefly give reasons and 

explanations for opinions and plans” (Council of Europe, 2001). Recognizing the students’ 

needs in achieving this aim, the researcher, who is also an English course lecturer, made a 

literature review and identified ChatGPT as a potential tool to support the university’s 

objectives and enhance students’ writing skills. Tran and Ngo (2024, p. 65) stated that while 

English writing is the most essential skill for language learners to master, students often struggle 

to write English proficiently. Consequently, the lecturer introduced ChatGPT to students in the 

English language module. Initially, most students were unfamiliar with ChatGPT and found it 

confusing, especially for learning English and practicing writing skills. However, after a period 

of use, students gradually became accustomed to the tool. Through this study, the effectiveness 

of ChatGPT in the practice of writing skills of UPES students was evaluated. 

 

https://bookwire.bowker.com/book/USA/proceedings-of-the-4th-international-conference-of-tesol-and-education-9798987011256-115430323


https://i-cte.org/proceedings ICTE Conference Proceedings  Volume 5; 2024 

107 

Methods 

Target 

This study aimed to investigate the effectiveness of using ChatGPT in the practice of English 

writing skills HCMC UPES. Besides, it also revealed the students’ opinions about the use of 

ChatGPT in their English learning and English writing skill.  

The study was conducted in the second semester of the school year 2023-2024 from February 

to April 2024 to find answers to these two questions. 

1. Is ChatGPT an effective tool for students at UPES to practice writing skills? 

2. What are the first- year students’ perceptions at HCMC UPES about the use of ChatGPT 

in their practice of English writing skills? 

Sampling and sample size 

The participants of this study were 150 first-year students in three K17 classes at HCMC UPES. 

They were taking part in module English 2 at HCMC UPES. There are two compulsory English 

modules, English 1 and English 2. The main curriculum used in teaching is “the English for 

Sports Course Book” compiled by the permanent lecturers of HCMC UPES. According to the 

program outline, during the module, students aimed to develop the four skills of listening, 

speaking, reading, and writing, along with additional grammar lessons that can be applied to 

practice these four skills. Students take the final exams by finishing a multiple-choice test that 

focuses on evaluating the students’ knowledge in grammar and reading and writing skill. The 

Common European Framework of Reference for Languages: Learning, Teaching, Assessment 

(CEFR), published in 2001 by the Council of Europe is the document that “provides a common 

basis for elaboration of language syllabuses, curriculum guidelines, examinations, textbooks 

across Europe” (Council of Europe, 2001). People who meet the B1 standard according to this 

framework will be recognized as “Independent User”, and are considered to have the ability to 

“understand the main points of clear standard input on familiar matters regularly encountered 

in work, school, leisure; deal with most situations likely to arise whilst travelling in an area 

where the language is spoken; produce simple connected text on topics which are familiar or of 

personal interest; describe experiences and events, dreams, hopes and ambitions and briefly 

give reasons and explanations for opinions and plans” (Council of Europe, 2001). 

Study design 

In English Module 2, the primary writing task involves composing a paragraph on specific 

topics such as hobbies and favorite sports. To evaluate the effectiveness of ChatGPT as a tool 

for practicing writing skills, we introduced it to the first- year students for the final four writing 

units of the module. After completing each unit, the lecturer required the students to write a 

paragraph on a topic specified in the program outline, interacting with ChatGPT at both the 

beginning and end of the writing process. Specifically, the students initially used ChatGPT to 

build up their outline and brainstorm ideas. At this stage, they got feedback from ChatGPT 

about their first draft in terms of focusing on the content, organization, and structure. They then 

revised their work based on both their self-evaluation and ChatGPT's feedback. After this stage, 

students finished their writing on their own. As they reached the final stage of writing, the 
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students used ChatGPT to edit their writing, namely, to enhance the language style, vocabulary, 

and grammar of their final draft. Subsequently, students took a writing test, and their scores 

were compared to those from a similar test taken at the beginning of the semester, where Google 

Translate was used as the support tool. Both pre-test and post-test are designed to ask students 

to finish writing paragraphs with topics related to the Sports section. They were both graded 

according to the writing rubric scale built up by all lecturers of English at this university. It 

included the following domains: ideas, organization, introduction, word choice, and sensory 

details. Additionally, all students completed a survey, and the researcher also conducted face-

to-face interviews with twenty selected students to gather more in-depth opinions and views on 

using ChatGPT for writing practice. These students were the ones who all lived in the university 

dormitory and volunteered to take part in the interview. They are “convenience sampling” as 

“they are affordable, easy and readily available” (Etikan, 2026, p. 2).  

Instrument to collect the data 

Two types of data were collected in this study, namely qualitative and quantitative. The 

students’ answers in the face-to-face interview were qualitative data. The mean score of the test 

and the students’ feedback in the survey are quantitative data in this study. 

 

Results 

Quantitative data 

Test results 

The mean score of the students at pre-test and post-test on the scale of ten in the three classes 

were illustrated in the table below. The lecturer chose the last test that the students did before 

they used ChatGPT as the pre-test. The post-test was the one that the students took after 4 

lectures in which ChatGPT was used. The results of these two tests in all three classes were 

illustrated in Chart 1. 

There is an upward trend in the average scores in the post-test (with the use of ChatGPT) in the 

three classes (except for the one the score of class 17B as it remained unchanged). It is a fact 

that the average scores of the three classes were not extremely high in both the pre-test and 

post-test; there was also a slight increase from 5.8 to 6.1 in the former and the latter, 

respectively. This evidence proves the positive impact that ChatGPT had on the students’ 

English learning process, especially in the practice of writing skills as reflected in their test 

results. 
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Chart 1. 

The students’ scores in pre-test and post-test 

 

The survey   

After collecting the survey with the 10 numerically rated statements from the participants the 

researcher used the simple Excel software (ver. 2019) to analyze the data. The results of the 

statements were analyzed in groups to reflect the students’ beliefs, perceptions, and their 

motivations when they use ChatGPT as a support tool in their writing practice. As the student’s 

English is in the elementary level, the survey was in Vietnamese. The students evaluated the 

survey statements using a 5-point Likert scale (Joshi, Kale, Chandel, & Pal, 2015), where 1 

corresponds to “strongly disagree” and 5 corresponds to “strongly agree.” 

Chart 2. 

Statement 1, 2, 3, 4, 5, 6 on students’ belief about the effectiveness of using ChatGPT in 

practicing English writing skills. 

 

Chart 2 presents students’ feedback on statements 1 through 6 from the survey. These statements 

reflect students’ beliefs about the effectiveness of using ChatGPT in their English writing 

practice. According to the data, although only 25.4% of students found it easy to use ChatGPT 

as a supportive tool for practicing English writing (statement 1), the next four statements 
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indicate that ChatGPT significantly aided their English learning and writing improvement. 

Specifically, 78.3% of students agreed that “ChatGPT is an effective tool for understanding and 

correcting grammar and syntax errors” (statement 2). A notable 61% believed that “ChatGPT 

is helpful in expanding their vocabulary” (statement 3). Additionally, 66.2% of students felt 

that “ChatGPT offers useful suggestions for finishing writing” (statement 4). However, fewer 

students (36.7%) thought that “ChatGPT provides good feedback by correcting all the errors in 

their writing” (statement 5). Lastly, a substantial 68.5% of students believed that “ChatGPT 

helps identify areas for improvement in their writing process” (statement 6). 

Chart 3. 

Statement 7, 8, 9, 10 on students’ attitudes, perceptions, and motivations about the uses of 

ChatGPT in practicing writing skill 

 

Chart 3 presents students’ feedback on statements 7, 8, 9, and 10. These statements investigate 

students’ attitudes, perceptions, and motivations when using ChatGPT as a supportive tool for 

practicing their writing skills. Feedback on statement 7 reveals that 65.6% students “feel more 

motivated to practice their writing with the use of ChatGPT.” However, statement 8 highlights 

a different aspect regarding students’ confidence in using this AI tool, with more than half of 

the students (67.4%) not feeling confident enough. Statement 9 illustrates student satisfaction 

with using ChatGPT for writing practice, with 82.7% expressing their satisfaction. Additionally, 

69.1% of students believe that “ChatGPT greatly helped them improve their English writing 

skills,” as indicated by statement 10. 

Qualitative data 

The face-to-face interviews provided the author-researcher with deeper and more specific 

insights into students’ perspectives on using ChatGPT to practice writing skills. While ChatGPT 

offers dedicated support for learning English and practicing writing, students at UPES do not 

find it easy to use. Over half of the interviewed students explained that this is because ChatGPT 

is a new tool, and they have only recently gained access to it following introductions and 

guidance from the lecturers. The students mentioned that they were already familiar with and 
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frequently used Google, particularly Google Translate, as a support tool. Consequently, 

transitioning to ChatGPT has caused confusion. They often struggle with typing keywords and 

formulating questions effectively to achieve their desired outcomes in writing. Despite these 

challenges, students acknowledged ChatGPT’s effectiveness in helping them review grammar 

points and apply them in writing practice. Student numbered 5 shared, “Previously, in high 

school, I only memorized grammar rules for tests, semester exams, and graduation exams. With 

the way we learn English in college, I did not know how to apply grammar to writing. However, 

by interacting with and utilizing ChatGPT’s support, I found that I could complete my writing 

faster and more effectively.” Regarding feedback and error correction, students explained why 

they disagreed with the idea that “ChatGPT can provide good enough feedback and support 

corrections for all the errors in my writing.” Specifically, they noted that ChatGPT was not 

effective for assignments requiring the recounting of individual experiences. The students found 

it challenging to use ChatGPT in these scenarios because it cannot generate unique personal 

stories for everyone. Elaborating on their motivation and confidence when using ChatGPT to 

practice English writing, the students provided the lecturer-researcher with more details on this 

issue. Student numbered 18 explained, “In the past, I was very afraid of writing in English 

because I didn't know where to start when I had no ideas. However, with the support of 

ChatGPT, I feel like I can find the solution to this problem. I now have a desire to practice more 

so that I can improve my English writing skills by attempting several types of writing.”  Student 

numbered 9 shared similar sentiments, expressing that once they had completed the initial 

pieces with ChatGPT’s help, they felt more confident and no longer viewed writing as a difficult 

skill. Instead, ChatGPT has instilled motivation and confidence in them to complete their 

writing assignments. 

 

Discussion 

In line with previous studies conducted by Barrot (2023), Baskara (2023), and Ho (2024), the 

findings of this research highlighted the effectiveness of ChatGPT in students’ practice writing 

skills. First, the students’ average scores in the post-tests slightly increased from 0.25 to 0.5 

compared to the pre-test. Although this result showed that the increase in score between pretest 

and posttest was not as high as the similar result in Harunasari’s study (2023), in which the 

difference between pretest and posttest was 3, and this helped to reaffirm the effectiveness of 

ChatGPT in the students’ practice writing skills. In the lecturer’s teaching experience at this 

university, although the increase in students' test scores reflects the effectiveness of the tool in 

training writing skills, this increase is not large because the students’ English level is not high 

as well as they have not yet adapted to using the tool. Besides, the students’ feedback from the 

survey showed that the students had positive attitudes on use of ChatGPT in their practice of 

English writing skills. This result is consistent with the results of previous studies by Ho (2024) 

who had the similar teaching context with the author of this research (teaching English to non 

majored students). The researchers themselves also acknowledged this in their observation 

notes. One of the characteristics of UPES students is that their strengths are physical subjects, 

so they have certain difficulties and barriers when studying English, especially when asked to 

perform exercises to develop listening, speaking, reading, and writing skills in English. 
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Difficulty with low language proficiency and not appreciating the importance of learning 

English, students only advocate studying to pass the exam, thereby greatly affecting their 

motivation to study. Applying the ChatGPT tool to practice writing skills has brought certain 

positive effects. Thanks to the support of ChatGPT, students can orient and organize the ideas 

for their writing more easily. This is quite a crucial factor as students at UPES do not regularly 

access special academic materials, especially documents in English. With the support of 

ChatGPT, they can solve this difficulty. In addition, ChatGPT provides students with a variety 

of necessary sentence patterns and vocabulary to use in their writing. Besides, students can also 

receive feedback to correct errors in their writing by this AI tool. All the above factors have 

supported students with better writing products, creating more motivation to study English. 

Similar conclusions that ChatGPT can help increase students’ motivation to learn English come 

from studies by Zebua and Katemba (2024) and Baskara (2023). 

 

Conclusion 

In the current 4.0 technology era, the application of Al in foreign languages learning and 

teaching is an inevitable trend of modern education. Thanks to the development of AI 

technology, students have opportunities to improve their language skills. The above study 

conducted at HCMC UPES has shown the positive effects of ChatGPT in the students’ practice 

of writing skill. Given the evidence from this study that ChatGPT is a useful tool for training 

and practicing writing skills among UPES students, the researcher-lecturer plans to continue 

incorporating this application into their teaching. The findings of this study indicate promising 

new research avenues for educators and researchers interested in the effectiveness of using 

ChatGPT in language teaching and learning, as well as in the development of other skills such 

as listening, speaking, reading in English.  

The researchers just conducted this study in a brief period with limited number and convenience 

participants in the context of HCMC UPES, thus they need more time to apply the AI 

technology in the future with a larger sample size. Specifically, further investigation is needed 

to determine how to maximize the effectiveness of ChatGPT as a support tool for enhancing 

writing skills. This initiative aims to support students' learning processes more effectively soon. 

Other research on this topic should also be done to provide further information about the 

effectiveness of ChatGPT in English learning and teaching as well as in the students’ practice 

of other skills in English language. In addition, the researcher also proposed that the UPES 

management board pay more attention to upgrade facilities, equipment, and internet systems 

within the campus so that students and lecturers can apply information technology, typically AI 

technology in learning and teaching in the most effective way. 

 

References 

Abdullayeva, M., & Musayeva, Z. M. (2023, April). The impact of Chat GPT on student's 

writing skills: An exploration of AI-assisted writing tools. In International Conference 

of Education, Research and Innovation (Vol. 1, No. 4, pp. 61-66). 

https://doi.org/10.5281/zenodo.7876800 

https://bookwire.bowker.com/book/USA/proceedings-of-the-4th-international-conference-of-tesol-and-education-9798987011256-115430323


https://i-cte.org/proceedings ICTE Conference Proceedings  Volume 5; 2024 

113 

Akgun, S., & Greenhow, C. (2022). Artificial intelligence in education: Addressing ethical 

challenges in K-12 settings. AI and Ethics, 2(3), 431-440. 

https://doi.org/10.1007/s43681-021-00096-7 

AlAfnan, M. A., Dishari, S., Jovic, M., & Lomidze, K. (2023). ChatGPT as an educational 

tool: Opportunities, challenges, and recommendations for communication, business 

writing, and composition courses. Journal of Artificial Intelligence and Technology, 

3(2), 60-68. https://doi.org/10.37965/jait.2023.0184 

Alotaibi, A. H. E. (2023). The impact of AI-powered Grammarly on enhancing grammar 

proficiency among Saudi EFL students. Remittances Review, 8(4), 3724. 
https://doi.org/10.33182/rr.v8i4.256 

Arbi, A. P. (2024). The Role of ChatGPT in Writing Performance: A Review of Recent 

Studies. Asian Journal of Multidisciplinary Research, 1(1), 29-41. 

Barrot, J. S. (2023). Using ChatGPT for second language writing: Pitfalls and potentials. 

Assessing Writing, 57, 100745. https://doi.org/10.1016/j.asw.2023.100745 

Baskara, F. R. (2023). Integrating ChatGPT into EFL writing instruction: Benefits and 

challenges. International Journal of Education and Learning, 5(1), 44-55. 

https://doi.org/10.31763/ijele.v5i1.858 

Chukwuere, J. E. (2024). Today's academic research: The role of ChatGPT writing. Journal of 

Information Systems and Informatics, 6(1), 30-46. 

https://doi.org/10.51519/journalisi.v6i1.639 

Council of Europe. Council for Cultural Co-operation. Education Committee. Modern 

Languages Division. (2001). Common European framework of reference for languages: 

Learning, teaching, assessment. Cambridge University Press. 

Darwin, Rusdin, D., Mukminatien, N., Suryati, N., Laksmi, E. D., & Marzuki. (2024). Critical 

thinking in the AI era: An exploration of EFL students’ perceptions, benefits, and 

limitations. Cogent Education, 11(1), 2290342. 

https://doi.org/10.1080/2331186X.2023.2290342 

De la Vall, R. R. F., & Araya, F. G. (2023). Exploring the benefits and challenges of AI-

language learning tools. International Journal of Social Sciences and Humanities 

Invention, 10(01), 7569-7576. https://doi.org/10.18535/ijsshi/v10i01.02 

Dong, Y. (2023). Revolutionizing academic English writing through AI-powered pedagogy: 

Practical exploration of teaching process and assessment. Journal of Higher Education 

Research, 4(2), 52. https://doi.org/10.32629/jher.v4i2.1188 

Etikan, I., Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling and 

purposive sampling. American journal of theoretical and applied statistics, 5(1), 1-4. 

https://doi.org/10.11648/j.ajtas.20160501.11 

Firat, M. (2023, January 12). How Chat GPT Can Transform Autodidactic Experiences and 

Open Education? https://doi.org/10.31219/osf.io/9ge8m 

Hakiki, G. N. R. (2021). Perception of EFL students on the use Grammarly application in 

writing class. Eduvelop: Journal of English Education and Development, 4(2), 99-106. 

https://doi.org/10.31605/eduvelop.v4i2.891 

Harunasari, S. Y. (2023). Examining the effectiveness of AI-integrated approach in EFL 

writing: A case of ChatGPT. International Journal of Progressive Sciences and 

https://doi.org/10.33182/rr.v8i4.256


ISBN: 979-8-9870112-5-6 Truong Cam Quynh, Tran Thi Minh Hien Volume 5; 2024 

114 
 

Technology (IJPSAT), 39(2), 357-368. http://doi.org/10.52155/ijpsat.v39.2.5516 

Ho Chi Minh City University of Physical Education and Sports (UPES). (2024). 

Announcement on consideration and recognition of college and university graduation in 

2024. https://dtkt.upes.edu.vn/2024/02/02/thong-bao-ve-viec-xet-va-cong-nhan-tot-

nghiep-cao-dang-dai-hoc-nam-2024/ 

Ho, P. X. P. (2024). Using ChatGPT in English Language Learning: A Study on I.T. Students’ 

Attitudes, Habits, and Perceptions. International Journal of TESOL & Education, 4(1), 

55-68. https://doi.org/10.54855/ijte.24414 

Huang, H. W., Li, Z., & Taylor, L. (2020, May). The effectiveness of using Grammarly to 

improve students' writing skills. In Proceedings of the 5th International Conference on 

Distance Education and Learning (pp. 122-127). 

https://doi.org/10.1145/3402569.3402594 

Iskender, A. (2023). Holy or unholy? Interview with OpenAI’s ChatGPT. European Journal of 

Tourism Research, 34, 3414-3414. https://doi.org/10.54055/ejtr.v34i.3169 

Joshi, A., Kale, S., Chandel, S., & Pal, D. K. (2015). Likert scale: Explored and explained. 

British Journal of Applied Science & Technology, 7(4), 396-403. 

https://doi.org/10.9734/BJAST/2015/14975 

Kovačević, D. (2024, March). ChatGPT and teaching and learning of writing within ESP-a 

friend or a foe? In 2024 23rd International Symposium INFOTEH-JAHORINA 

(INFOTEH) (pp. 1-6). IEEE. https://doi.org/10.1109/INFOTEH60418.2024.10495982 

Lee, Y. J., Davis, R. O., & Lee, S. O. (2024). University students’ perceptions of artificial 

intelligence-based tools for English writing courses. Online Journal of Communication 

and Media Technologies, 14(1), e202412. https://doi.org/10.30935/ojcmt/14195 

Levine, S., Beck, S. W., Mah, C., Phalen, L. & PIttman, J. (2024). How do students use 

ChatGPT as a writing support? Journal of Adolescent & Adult Literacy, 00, 1–

13. https://doi.org/10.1002/jaal.1373  

Lo, C. K. (2023). What is the impact of ChatGPT on education? A rapid review of the 

literature. Education Sciences, 13(4), 410. https://doi.org/10.3390/educsci13040410 

Marzuki, Widiati, U., Rusdin, D., Darwin, & Indrawati, I. (2023). The impact of AI writing 

tools on the content and organization of students’ writing: EFL teachers’ perspective. 

Cogent Education, 10(2), 2236469. https://doi.org/10.1080/2331186X.2023.2236469 

Mubaroq, F. A., Kamalia, K. F., & Zenico, L. (2024, June). The advantages and disadvantages 

of using ChatGPT for writing skills in higher school. In Conference on English 

Language Teaching (Vol. 4, No. 1, pp. 178-183). 

https://doi.org/10.24090/celti.2024.1021 

Popenici, S. A., & Kerr, S. (2017). Exploring the impact of artificial intelligence on teaching 

and learning in higher education. Research and Practice in Technology Enhanced 

Learning, 12(1), 22. https://doi.org/10.1186/s41039-017-0062-8 

Rahman, N. A. A., Zulkornain, L. H., & Hamzah, N. H. (2022). Exploring artificial 

intelligence using automated writing evaluation for writing skills. Environment-

Behaviour Proceedings Journal, 7(SI9), 547-553. 

https://doi.org/10.21834/ebpj.v7iSI9.4304 

Rawas, S. (2024). ChatGPT: Empowering lifelong learning in the digital age of higher 

https://bookwire.bowker.com/book/USA/proceedings-of-the-4th-international-conference-of-tesol-and-education-9798987011256-115430323
https://dtkt.upes.edu.vn/2024/02/02/thong-bao-ve-viec-xet-va-cong-nhan-tot-nghiep-cao-dang-dai-hoc-nam-2024/
https://dtkt.upes.edu.vn/2024/02/02/thong-bao-ve-viec-xet-va-cong-nhan-tot-nghiep-cao-dang-dai-hoc-nam-2024/
https://doi.org/10.54855/ijte.24414


https://i-cte.org/proceedings ICTE Conference Proceedings  Volume 5; 2024 

115 

education. Education and Information Technologies, 29(6), 6895-6908. 

https://doi.org/10.1007/s10639-023-12114-8 

Su, Y., Lin, Y., & Lai, C. (2023). Assessing Writing, 57, 100752. 

https://doi.org/10.1016/j.asw.2023.100752 

Teng, M. F. (2024). “ChatGPT is the companion, not enemies”: EFL learners’ perceptions and 

experiences in using ChatGPT for feedback in writing. Computers and Education: 

Artificial Intelligence, 7, 100270. https://doi.org/10.1016/j.caeai.2024.100270 

The Ministry of Education and Training (MOET). (2014). Circular 01/2014/TT-BGDĐT 

promulgating the 6-level foreign language proficiency framework for use in Vietnam. 

https://thuvienphapluat.vn/van-ban/Giao-duc/Thong-tu-01-2014-TT-BGDDT-Khung-

nang-luc-ngoai-ngu-6-bac-Viet-Nam-220349.aspx 

Tran, T. P., & Ngo, N. P. Q. (2024, August). Challenges encountered by the first-year students 

in English writing paragraphs. In ICTE Conference Proceedings (Vol. 5, pp. 64-74). 

https://doi.org/10.54855/ictep.2456 

Tran, T. N. P. (2024, August). The Influence of the ChatterKid App on the English-speaking 

Skills of Tertiary Students. In ICTE Conference Proceedings (Vol. 5, pp. 1-11). 

https://doi.org/10.54855/ictep.2451 

Wahyuddin, W., Hasman, H., & Ramadhani Idris, A. (2023). Implementation of ChatGPT on 

English class essay writing skills in university students. Implementation of ChatGPT on 

English Class Essay Writing Skills in University Students, 6(4), 700-707. 

https://doi.org/10.34050/elsjish.v5i3.22230 

Zebua, J. A. Z., & Katemba, C. V. (2024). Students' perceptions of using the OpenAI 

ChatGPT application in improving writing skills. Journal of Language and Literature 

Studies, 4(1), 110-123. https://doi.org/10.36312/jolls.v4i1.1805 

 

Biodata 

Truong Cam Quynh holds an BA in English Linguistics from Can Tho University and is 

currently a lecturer at HCM City University of Physical Education and Sports. She has a 

passion for conducting research in TESOL. In 2012, she completed her master's degree in 

teacher education through a collaborative program between Hanoi University and Victoria 

University. 

Tran Thi Minh Hien has been a lecturer at Van Lang University since 2019 and is currently a 

PhD candidate at the Asian Institute of Technology, Thailand. Her research interests involve 

green architecture, sustainable planning, urban sociology, urban psychology, and education. 

 

 

 

 

 



ISBN: 979-8-9870112-5-6 Truong Cam Quynh, Tran Thi Minh Hien Volume 5; 2024 

116 
 

Appendice 

QUESTIONNAIRE CONTENT 

1. You find it easy to use ChatGPT as a supportive tool for practicing English writing. 

2. ChatGPT is an effective tool for understanding and correcting grammar and syntax 

errors. 

3. ChatGPT is helpful in expanding the vocabulary. 

4. ChatGPT offers useful suggestions for finishing writing. 

5. ChatGPT provides valuable feedback by correcting all the errors in your writing. 

6. ChatGPT helps identify areas for improvement in your writing. 

7. You feel motivated to practice your writing with the use of ChatGPT. 

8. You feel confident to practice your writing with the use of ChatGPT. 

9. You feel satisfied to practice your writing with the use of ChatGPT. 

10. ChatGPT helps you improve your English writing skill. 
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WRITING TEST RUBRIC SCORING 

 

Level    Description          

Outstanding   Well written and very organized. Excellent grammar mechanics. 

Clear and concise statements. 

Excellent effort and presentation with detail. 

Demonstrates a thorough understanding of the topic. 

Value:  9-10 

Level   Description          

Good  Writes fairly clear. Good grammar mechanics. 

Good presentation and organization. 

Sufficient effort and detail. 

Value:  5-8.5 

Level    Description          

Fair  Minimal effort. Good grammar mechanics. 

Fair presentation. 

Few supporting details. 

Value:  2-4.5 

Level    Description          

Very Poor  Lacking effort. Very poor grammar mechanics. 

Very unclear. 

Does not address topic. 

Limited attempt. 

Value:  0-1.5 


